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Editor’s
Comment:

Lola Fallon

Welcome to my last print edition as Editor of
LEFT Mag!

These last few years have absolutely flown by,
from joining exec in my first year as social sec,
and now spending a year as Editor of LEFT (aka
the best job EVER!), this society has defined my
university experience, and I can’t believe it’s
nearly over.

Being LEFT editor has been such a highlight,
and I am so proud of how the magazine has
grown. I am so grateful for this opportunity and
cannot wait to see how it grows further under
your new editor, Tasha!

Coming into 2026, there is increasing
uncertainty and tension, both domestically and
internationally. This led me to create an edition

that highlights ongoing debates while

addressing newer issues that need to be fully
understood, so that a solution can be discussed.

As always, I want to thank my talented writers
for taking time out of their busy lives to write
for LEFT. Reading these articles has been a
pleasure!

Thank you for all your articles and support, it’s
been an honour.

In solidarity,

Lola Fallon

Chair’s
Comment:

Ay, VI -
W wREY

We've come to the end of the second term of our society
in its new chapter as Left Society, and what a year it’s
been.

It's been a genuine privilege to welcome so many
members back, or into the society for the first time,
through both the continuation of our events and
campaigns and the introduction of new ideas, thanks to
the freedom we've gained breaking from you-know-
who.

We've seen the political sphere change in so many ways
over such a quick period, but the adaptability,
commitment and resilience from both the Exec and our
wider membership has allowed us to strengthen our
collective efforts more so than ever before.

I cannot thank every single person who spoke at an
event, knocked a door, brought new people into the
society and wider Left Network, or just attended an
event, enough. Your dedication and presence, in
whatever form, doesn't go unnoticed.

What an honour it’s been to serve as the Chair for this
year. I’ve been inspired on a daily basis by the work of
those around me, who have grown into some truly
brilliant organisers and political activists; my personal
and political growth comes from them more than
anything else.

Warwick Left Society’s beauty is its ability to adapt to
the challenges around it and offer its capabilities to
wherever needs it most. I wish all future Exec members
and the wider community the very best.

As ever, keep left.

8(2/ /Swann
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The British
Curriculum

Colonised and Confused

Haanisal Ha%

British history is a complex patchwork
undeniably integrated with the longstanding
legacy of colonialism, empire, and slavery. A
difficult past the UK education system neglects
to acknowledge.

A YouGov survey found that 33% of people claimed
to be ‘proud’ of the British Empire, whilst

64% claimed to be ‘proud’ of British history. This
begs the question, how true can these statements
be given that the full extent of British history is not
taught in the UK curriculum?

This is even though the national curriculum states
that students are supposed to learn about ‘how
Britain has influenced, and been influenced by the
wider world’, and yet the core history of the empire
that shaped our society and identities is seemingly
not included.

The history in question in not as long ago as many
like to proclaim. Most British colonies have become
independent in living memory, for example, India
gained it 1947, whilst Namibia gained it in 1990. The
connection to the empire remains as prominent as
ever.

Topics, such as the Atlantic Slave Trade, migration,
and even colonial rule, are sometimes

taught at a KS3 or GCSE history level. However,
there is no credible database that states how
many students were taught these subjects, and
what exactly was taught within this scope, given it
is up to the discretion of each school.

Therefore, it is unknown to the Department of
Education, the quantity and quality of the content
being taught. This uncertainty only increases with
the rise in academies, which have no obligation to
follow the National Curriculum.
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Is it not in our civic duty to provide an accurate
and comprehensive education? Even in the few
instances when these topics are taught in schools,
the version spun is usually a sanitised and even
skewed version, neglecting the impact of British
colonialism in modern-day Britain.

In topics almost universally taught, such as the
world wars, the role of empire is often, if not
always, omitted entirely. Few are made aware of
the significant contribution of the pre-separated
Indian army, yet the efforts of the European
countries in the Allied forces are never forgotten.
Despite all of this, not all children take history at a
GCSE or higher level, and so are never exposed to
this teaching, or lack thereof, in the first place.

It can be argued that in leaving the decision to
teach, or not to teach, the empire is a blatant
example of decentralisation. In not making it a
compulsory part of the national curriculum, the
government can easily avoid responsibility for not
acknowledging the empire. This is another factor
in the systemic ignorance surrounding the British
Empire, its prolific integration into present-day
Britain.

The impact of colonialism can be seen in all
aspects of modern Britain. It is one of the main
causes of immigration patterns in this country,
which has shaped society and will continue to do
so. It has also caused structural racism,
establishing a hierarchy that is embedded in our
institutions, such as language, housing, and
employment. There is a significant disparity in
healthcare provisions and educational levels. Even
through politics, colonial rhetoric prevails, whether
this be through the controversial Commonwealth,
arguments about Brexit, or the idea of ‘empire
20. The mark of British colonial legacy is
blatantly obvious and yet is blissfully ignored.

Teaching about British  colonialism is of
paramount importance, as without exploring
British history in its entirety, how modern Britain
came to be can never truly be understood, and as
such we fail to understand the people around us.
History is a core part of a person’s identity, it
dictates where they came from, influencing what
they will, in the future, do. This sentiment is
reminiscent of the discourse surrounding the
Windrush scandal.



The refusal to acknowledge the contributions of
Black, Asian, and other minority ethnic individuals
creates a harmful culture of unaccountability and
invisibility for non-white Britons.

Without being aware of the history, racism,
disparity, and bias becomes harder to tackle in a
meaningful  way. The harm caused by
microaggressions, racist jokes’, and stereotypes
cannot be understood if the history informing the
hurt remains unknown and unacknowledged.
Whilst the intent behind these actions vary, the
history remains unchanged, and the future may
also if we continue this pattern of sweeping
difficult conversations surround empire and
racism under the rug.

38.0% of students in British public schools are
Black, Asian, and/or minority ethnic. This means
that over a third of students are unrepresented
within their national curriculum. Many argue that
this had led to these groups being
underrepresented in fields and higher education
courses relating to history. This is not only
important for keeping children engaged but
would also help create a sense of understanding
between students. A necessary social movement
that needs to be facilitated in the backdrop of
rising anti-immigrant rhetoric.

It is unfair to deny students the right to learn
their history, when it is so integral to their
identity. Without teaching empire, it creates the
idea that belonging is framed through
‘whiteness” and as such excludes entire
communities and their connections to Britain.

The solution seems simple; an inclusive curriculum
is needed as a priority. It would ensure that ethnic
minority groups are fully integrated into both the
national curriculum, the institution of education,
and British legacy, rather than being a footnote. A
sense of belonging is fostered and makes ethnic
minority communities more affiliated with the UK
education system. Britain’s wealth depended
upon exploitation. What comprises of British
national identity is only possible through
colonialism, and the efforts and plights of the
effected communities deserve to be heard and
uplifted.

The history curriculum needs to be broadened
and include British colonialism as a compulsory
topic, given that the current national curriculum,
especially in teaching history, is wusually a
reflection of local politics and resource allocation.
However, teaching about colonialism does not
fully tackle the lack of representation of non-
white students. An inclusive and decolonised
curriculum entails a large-scale change, for
example studying books by Black and Asian
authors.

There have been calls for the last few years to
‘decolonise the curriculum’, but the questions of
what this looks like and how can this be
implemented stubbornly remain. How can schools
enact this process when their identities are tied to
figures associated with Empire and/or slavery. It
is a large commitment that the government is
unlikely to tackle anytime soon. Higher education
and the public education system is already under
considerable financial strain, and these efforts
may not even be able to be facilitated. Despite all
this discourse around decolonising, any efforts
are yet to come into fruition.

As a society, a more palatable (and inaccurate)
version of history is pushed to preserve national
pride and identity. In teaching the full history of
empire, and this had to include slavery,
exploitation, famines, and resistance efforts, will
force a reckoning of the foundations of modern
Britain. Often conversations about colonialism
and empire devolve into a blame game, causing
many to avoid the subject all together for the
sake of comfort. We choose to push patriotism
over honestuy.

The atrocities of empire are unfairly weighted
against the small successes that borne from the
conflict. The partition of India v. railways. The
Bengal famine v. the rule of law. These
comparisons are drawn without nuance or
understanding. The UK only wants to take
accountability for the good, whilst the bad
remains in the past. There is time to change the
narrative, and this is done through education.

The flaws in British history and in the education,
system needs to be acknowledged so that we can
move forward to a more inclusive society,
focused on fostering belonging rather than
shame and secrecy. 10









How to Steal the
Work of Thousands
of Artists and Get
Away With It

Al Art and the Industrialisation of

Creative Theft
Udwita )@LI/Jta

Al-generated art is everywhere now: in galleries,
on social media, and even winning competitions.
Platforms such as Midjourney and DALL-E market
themselves as tools to “democratise” creativity,
promising that anyone with a prompt can
become an artist. But the reality is far less
inspiring. It’s quiet theft.

These models are trained on millions of artworks
scraped from the internet without any consent or
credit. Human artists are being displaced by
systems built on their own labour. As Al art goes
mainstream, it's worth asking a simple question:
who really benefits when creativity becomes
automated?

| first noticed the shift toward Al art on social
media. My feed filled up almost overnight with
glossy, hyper-polished images labelled as “Al-
generated”. At the same time, artists | followed
started talking about commissions drying up, or
about their styles being copied without
permission. The platforms were rewarding speed
and volume over skill and time, and it was clear
that this new creative economy was built for
platforms and profit, not for the people actually
making art.

To understand the politics of Al-generated art,
you have to look at what it’s built on. Image
generators such as Midjourney, DALL-E and
Stable Diffusion don’t just create art from thin

air. They're trained on datasets, like LAION-5B,
which scrape billions of images from the

internet. This includes work posted on platforms
intended for artists, such as DeviantArt,
ArtStation, Getty, Tumblr, and countless others.
Almost none of the artists whose work was

taken were asked. They werent credited. They

weren’t paid.
13

This mass data harvesting is framed by
technology companies as “innovation” but
actually amounts to industrial-scale intellectual
property theft. Ongoing lawsuits, such as
Andersen v. Stability Al, argue that these
companies are infringing copyright on a scale
never seen before in the creative industry.

But it’s not just about legal ownership. As former
Stability Al senior executive Ed Newton-Rex put it,
"When Al companies call this ‘training data’, they
dehumanise it. What were talking about is
people’s work - their writing, their art, their music”.
Al art tools may promise new forms of creativity,
but at their core they rely on a simple trick - use
millions of artworks without permission, and call it
progress.

Al-generated art has also built a booming
industry on unpaid labour. Midjourney charges
monthly fees. Stability Al licenses image-
generation tools to businesses. Tech firms then
pitch these models as innovative, cost-cutting
creative solutions. Meanwhile, the illustrators,
designers, painters, whose work trained these
systems, get nothing.

Commercial commissions, editorial artwork, and
even book covers are now being generated using
prompts. For freelance artists, especially those
without institutional backing, this is catastrophic.
Their source of income has begun to dry up as
clients opt for unpaid imitation over human skill
and time.
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In Crisis

How can the UK provide a more
Equitable and Accessible Mental
Health service?

Shace jSma/zt

It is not news to anybody that the NHS has been
brought to its knees from 14 years of austerity
from the Conservatives, and has continued to
decline under Starmer’s Labour government due
to lack of funding.

Within this system, an area that has unequivocally
suffered is mental health services, with a YouGov
survey taken in October 2025 concluding that 42%
of adults in the UK are not confident that the NHS
is sufficient in treating mental illness. The waiting
list is spiralling, the quality of care is declining, and
it appears that the system needs to undergo
immense changes to make it more accessible and
equal.
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So how have we gotten here? And ultimately,
what can we do to ensure this system is
improved?

As of December 2024, it is estimated that 17
million people in the UK were waiting for
community care, this includes appointments with
psychologists and psychiatrists to treat various
mental  health  conditions, ranging from
depression to personality disorders. As a result,
people with mental health conditions are not
being treated quickly enough, with the Centre for
Mental Health (CQC) finding that people are
“more unwell” by the time that they receive
support, further increasing pressure on NHS to

treat more severe conditions.
15

This has created a cycle where those seeking help
are not being provided the care they require, and
those providing the aforementioned services are
unable to cope with the mounting pressure placed
upon them. Through examining the CQC’s report
further, it is evident that those from deprived
areas are more likely to be detained under the
Mental Health Act, with ill mental health being
directly linked to experiences of inequality in
society.

This shows how declining mental health
services are symptomatic of the much larger
inequalities in British society, inequalities that
have consistently been fostered by
government policy.

Therefore, there must be a much stronger effort to
tackle economic and social disparities, as an
effective mental health service must centre those
who are most vulnerable and at risk, otherwise the
inequalities that are making mental health care
inaccessible will be reinforced, and the services
that are essential will be perpetually debilitated.

As previously mentioned, it is clear that the
insufficient mental health provision in the UK is
just symptomatic of wider underfunding for the
NHS, as well as a general undervaluing of care
work and wellbeing.

To showcase this on a local level, it was reported
in September 2025 that two adult day centres
that provided essential support for adults with
autism and learning disabilities were set to be
closed down in Nottinghamshire by
Nottinghamshire County Council.

Being described as “devastating” by the mother of
an attendee, these closures illustrate how
undervalued community care work is. Meanwhile,
these services remain essential in maintaining the
wellbeing of some of the most vulnerable
individuals in our communities, to shut them down
further shows a complete disregard for their
welfare and security.
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The ‘British’
Museum

A History of Colonial Domination
Emily Fibbs
The British Museum, located in London, is
recognised as a leading figure in showcasing
human history and culture. Their vast range of
collections, spanning cultural histories like ancient
Greece and Asig, provides an international
outlook on history. Nevertheless, the British
Museum has faced decades of criticism over their

withholding of artefacts that do not belong to
Britain.

The British Museum is an uncomfortable visible
reminder of Britain’s colonial past. Many objects
were acquired in dubious ways during the pursuits
of the British Empire, such as being looted from
sites of conflict. These artefacts were taken from
their cultural contexts and are held in an
institution that prides itself on being ‘British’, a
poignant reminder of the oppression that led to
the acquisition of these collections in the first
place.

By holding these artefacts, colonial history is
enshrined; the British public’s way of encountering
global history is mediated through a lens of
colonial domination.

Can an institution truly be trusted to educate us
about history whilst ignoring its own?
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The British Museum has made some efforts to
address its controversial history. On the section of
the website titled ‘Collecting histories’, the British
Museum identifies the many ways it has acquired
objects over the years. There are small sections
addressing the connection between the British
Museum and imperialism.

The statement made on the website about
colonial influence is as follows:

“The British Empire had a significant impact on
the collection of the British Museum, as officials,
diplomats, missionaries and travellers acquired
both large and small collections in the countries
under British rule where they visited or lived.” This
statement seems to wash over the crippling
effect that colonial violence instigated by the
British Empire, has had on colonised nations.

The  British ~ Museum  further  addresses
problematic acquisitions that centre around
conflict, which the webpage refers to as “through
military action and its consequences”. This vague
language offers some attempt to recognise the
histories of certain collections but again falls
short of actually acting on these concerns and
instead promises that the Museum is re-
examining collections and working in partnership

with other cultural institutions around the world.
The British Museum further addresses

problematic acquisitions that centre around
conflict, which the webpage refers to as “through
military action and its consequences”. This vague
language offers some attempt to recognise the
histories of certain collections but again falls
short of actually acting on these concerns and
instead promises that the Museum is re-
examining collections and working in partnership
with other cultural institutions around the world.

The British Museum references the Benin Bronzes
here. These artefacts were looted from Benin by
British troops during a military expedition in 1897.
Despite recognising the contentious
circumstances surrounding their acquisition, the
Benin Bronzes remain in the British Museum’s
collections. This is particularly relevant as
Cambridge has recently agreed to return over
100 Benin bronzes to Nigeria. Originally, there
were concerns surrounding whether Nigeria was
equipped to care for them, as government
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active left-wing student
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welfare drop-ins, sports
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tour, and so much more!




